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THE PROBLEM 
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What is the problem? 

• Popular education: three main descriptors 
• Educative needs of disadvantaged social groups 

• Explicit political commitment 

• Distinctive pedagogy 

 

• Limited descriptions 
• Focus on relations to rather on relations within 

• Lack of theoretically informed research 

• (Dissonance between theory and practice) 

• Lack of cumulative knowledge building on this object 

 

• Aim: to explore the principles that shape popular 
education as a distinctive educative practice 

 

 

 

 

3 



FROM THEORY… 
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Approaching the issue theoretically from the 

perspective of the pedagogic device 
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Field of 

production 

Field of 

recontextualisation 
Field of 

reproduction 

(Bernstein 1990) 



Approaching the issue theoretically 
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Martin 1999 



Theory of instruction 

 

A theory of instruction “regulates the orderings of 

pedagogic practice, constructs the model of the pedagogic 

subject (the acquirer), the model of the transmitter, the 

model of the pedagogic context, and the model of the 

communicative pedagogic competence” (Bernstein 1990, 

p.163). 
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Theory of instruction and the pedagogic 

device 
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Theoretical conceptualisation 

 

• Popular education as a particular kind of knowledge 

practice, i.e. a theory of instruction, with different 

realisations in each field of the pedagogic device 
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Specialisation in LCT 

• Unifying conceptual and analytical tools for addressing 

the different nature of popular education in each field of 

the pedagogic device 

 

• Specialisation codes of legitimation in popular education 
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TO THE DATA… 
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Empirical data 
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discursive 

social 

external internal 

Producers within  

the specific field 

Producers in 

other fields 

Recontextualisers 

& reproducers 

within the field 

Recontextualisers 

& reproducers in 

other fields 

(textbooks, lectures) (course proposals, 

prospectuses) 

(papers, articles) (scholarly articles, 

conference papers) 

Maton (2000) 



General structure of the analysis 

 

13 



14 
Martin 1992 



Two groups of texts 

Level of analysis Data Features 

Field of production 

 

Field of 

recontextualisation 

Specialised papers 

 

Public documents 

Popular education as a 

content 

 

Written mode 

Field of reproduction Classroom discourse Popular education as a 

principle 

 

Aural/visual mode 
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TO THE ANALYSIS AND 

INTERPRETATION 
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Developing an analytical frame 

• Some initial notions from SFL 

• Knowledge “is prototypically made of language” (Halliday 2004, 

p.25)  

 

• Knowledge is “by and large realized through, construed by, and 

over time reconstrued through ideational meaning” (Martin 2007, 

p.34).  
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Model of analysis for the fields of 

production and recontextualisation 
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Field 

• Field: creation of specialised knowledge 

• Resources of IDEATION (taxonomic relations, nuclear relations, 

activity sequences) 

• Definitions, technicalisations, grammatical metaphors, abstractions 
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How does it work 
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Against… 
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Firstly, I think it is helpful to conceptualise popular education as a generic 

educational approach which relates to multiple, specific areas of activity. In 

effect, it divides into sub-categories: ‘popular education and human rights’, 

for example, ‘popular education and community development’ or ‘popular 

education and gender’. The list is long and constantly changing: ‘popular 

education’ and (or ‘with’) ‘workers’; ‘peasants’; ‘basic education’; ‘indigenous 

peoples’; ‘interculturalism’; ‘popular economics’; ‘co-operativism’; ‘self-

management’; ‘health education’. Recent additions would be ‘democracy’; 

‘citizenship’; ‘justice and peace’; ‘school education’; ‘street-children’ and 

‘local government’. 



Model of analysis for the fields of 

production and recontextualisation 
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External language of description  
(fields of production and recontextualisation) 
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Layer of analysis Discourse 

semantic patterns 

Relative 

strengths 

of ER and 

SR 

Explanation 

Fields of production 

and 

recontextualisation 

FIELD 

IDEATION 

Taxonomies 

(+) uncommonsense 

taxonomies 

(-) uncommonsense 

taxonomies 

 

ER+ 

 

ER- 

The construal of uncommon sense taxonomies highlights the 

relevance of the object of study over the knower’s perspective; i.e. it 

is more important what is known than who knows  

Definitions 

(+) definitions 

(-) definitions 

 

ER+ 

ER- 

The definition of a term contributes to propose ‘objective’ meanings 

regarding the object of knowledge, highlighting the known over the 

knower  

Technical terms 

(+) technical terms 

(-) technical terms 

 

ER+ 

ER- 

Technicality provides ‘objective’ meanings regarding the object of 

knowledge, highlighting the known over the knower  

Abstraction 

(axiologised) 

(+) abstraction 

(-) abstraction 

 

ER- 

ER+ 

Abstractions appear in this context generally charged with axiological 

value, therefore positioning the perspective of knower disposition as 

more important than the construal of specialised knowledge  
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ER+/ SR- 
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ER-/ SR+ 



Model of analysis for the field of 

reproduction 
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Field and tenor 

• Field: creation of specialised knowledge 

• Resources of IDEATION (taxonomic relations, nuclear relations, 

activity sequences) 

• Definitions, technicalisations, grammatical metaphors, abstractions 

 

• Tenor: enactment of social relations 

• Dimension of status and principle of reciprocity of choice 

• Resources of NEGOTIATION 

• Resources of APPRAISAL (Engagement) 
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Speaker Transcribed talk Phase Learning 

activity 

Lesson 

stage 

Teacher  what should I hope for? What should I hope for? Focus 6 2 

Student The truth Task 

Teacher Yes, the truth Evaluate 

But what truth? Focus 7 

Student Absolute truth Task 

Teacher that’s where the problem lies.  Evaluate 

It seems that for Kant, as far as his reasoning has been understood, it is 

forbidden for the human intellect 

Elaborate 

Student That means he is (( ))? Query 8 

Teacher ah? cl 

Student Isn’t he (( ))? rcl 

Teacher No, no, no, he is not agnostic, not at all, he is highly dogmatic, what he says is 

that this truth corresponds to a different order of intellectual knowledge, 

which is the divine order. The truth that the human being can know is what 

truth, the PHE NO ME NAL truth. And what is the phenomenal truth, that 

which is subscribed to the pure intuitions. A priori pure intuitions (SCRIBES 

IN THE BOARD). Which are the two a priori pure intuitions? Time and space. 

Only that which results to have a place in time and space can be object of what, 

of ME TA PHY SIC reasoning, OK? The a priori pure intuitions then, which are 

time and space, are the natural realm of metaphysics.   

Response/ 

Elaborate 
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Speaker Transcribed talk Phase Exchange 

structure 

Teacher What do we know about Socrates and who is the principal biographer he has Focus dK1 

I ŘƻƴΩǘ know if you know that there is around there, I ŘƻƴΩǘ know if nowadays there are important 

researchers that affirm this, but for long time it has been a matter of discussion whether Socrates 

really existed. I ŘƻƴΩǘ know if you knew. There are people around there that have proposed very 

seriously that he is a character of Plato and nothing more. That everything that is said about him is 

fable, ƛǘΩǎ fiction, that Socrates ǿƻǳƭŘƴΩǘ be really a flesh and bone character 

Prepare K1 

Student 

Teacher 

(RAISE HAND) 

Yes (GIVES TURN TO S) 

Direct Bid 

Summons 

Student 

Teacher 

Student 

Teacher 

Student 

Teacher 

Student 

Teacher 

Student 

 I, eh, well, just complementing that, I have read some specific studies of the life of, by some 

English men around there, that indicate that he was (( )), he was a soldier 

          [yes 

and that in fact he passed, he precisely participated in various conquers and battles  

 [yes, yes, sure, right 

and in fact he was like very   

            [he was very well regarded 

   [and besides that he ŘƛŘƴΩǘ wear shoes in that 

time, it  seems 

 [right, right 

 bare foot, he was a Flintstone, it  seems 

Task K2* 

Teacher yes, yes, sure Evaluate K1 

Now, the testimonies that indicate that Socrates existed are soΧ overwhelming apparently that 

now, as far as I know (( )), but for a long time it did ς well, it was a discussion anyway, ǘƘŜǊŜΩǎ 

people who like that 

Elaborate K1 



Model of analysis for the field of 

reproduction 

32 



External language of description 
(field of reproduction) 
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Layer of 

analysis 

Discourse semantic 

patterns 

Relative 

strengths 

of ER and 

SR 

Explanation 

Field of 

reproduction 

FIELD 

IDEATION 

Taxonomies 

(+) uncommonsense 

taxonomies 

(-) uncommonsense 

taxonomies 

 

ER+ 

 

ER- 

The construal of uncommon sense taxonomies highlights the 

relevance of the object of study over the knower’s perspective; i.e. it 

is more important what is known than who knows  

Definitions 

(+) definitions 

(-) definitions 

 

ER+ 

ER- 

The definition of a term contributes to propose ‘objective’ meanings 

regarding the object of knowledge, highlighting the known over the 

knower  

Technical terms 

(+) technical terms 

(-) technical terms 

 

ER+ 

ER- 

Technicality provides ‘objective’ meanings regarding the object of 

knowledge, highlighting the known over the knower  

Abstraction (axiologised) 

(+) abstraction 

(-) abstraction 

 

ER- 

ER+ 

Abstractions appear in this context generally charged with axiological 

value, therefore positioning the perspective of knower disposition as 

more important than the construal of specialised knowledge  
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TENOR 

NEGOTIATION 

(+) reciprocity 

(-) reciprocity  

SR- 

SR+ 

The greater reciprocity of choice between participants in the 

pedagogic relation, the less relevant are their personae as teacher or 

student; the opposite highlights more importance of the persona who 

knows over what is known  

ENGAGEMENT 

Contract 

(+) contracting 

 

If ER+, then 

SR- 

 

 

 

If ER-, then 

SR+ 

If the knowledge claim at stake exhibits relatively strong ER, the 

contraction of the dialogic space contributes to weaken the strength 

of SR, as the legitimacy of the claim is given by the knowledge itself 

and not by who claims it. 

 

If the knowledge claim exhibits relatively weak ER, the contraction of 

the dialogic space contributes to position the speaker as expert on 

the basis of his/her persona in the interaction and not on the 

knowledge possessed, i.e. who knows is more important than what is 

known  

Expand 

(+) expanding 

If ER+, then 

SR- 

 

 

 

 

If ER-, then 

SR- 

If knowledge claim exhibits relatively strong ER, then the expansion 

of the dialogic space aims to reduce the distance between 

participants of the pedagogic relation, thus weakening SR. 

 

With a knowledge claim exhibiting relatively weak ER, the expansion 

of the dialogic space indicates that who get to claim something about 

knowledge is not relevant; this reveals a weakening of SR (SR-).  

External language of description (cont.) 
(field of reproduction) 
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Speaker Transcribed talk Phase Learning 

activity 

Lesson 

stage 

Teacher  what should I hope for? What should I hope for? Focus 6 2 

Student The truth Task 

Teacher Yes, the truth Evaluate 

But what truth? Focus 7 

Student Absolute truth Task 

Teacher that’s where the problem lies.  Evaluate 

It seems that for Kant, as far as his reasoning has been understood, it is 

forbidden for the human intellect 

Elaborate 

Student That means he is (( ))? Query 8 

Teacher ah? cl 

Student Isn’t he (( ))? rcl 

Teacher No, no, no, he is not agnostic, not at all, he is highly dogmatic, what he says is 

that this truth corresponds to a different order of intellectual knowledge, 

which is the divine order. The truth that the human being can know is what 

truth, the PHE NO ME NAL truth. And what is the phenomenal truth, that 

which is subscribed to the pure intuitions. A priori pure intuitions (SCRIBES 

IN THE BOARD). Which are the two a priori pure intuitions? Time and space. 

Only that which results to have a place in time and space can be object of what, 

of ME TA PHY SIC reasoning, OK? The a priori pure intuitions then, which are 

time and space, are the natural realm of metaphysics.   

Response/ 

Elaborate 

ER+/ SR- 
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Speaker Transcribed talk Phase Exchange 

structure 

Teacher What do we know about Socrates and who is the principal biographer he has Focus dK1 

I ŘƻƴΩǘ know if you know that there is around there, I ŘƻƴΩǘ know if nowadays there are 

important researchers that affirm this, but for long time it has been a matter of discussion 

whether Socrates really existed. I ŘƻƴΩǘ know if you knew. There are people around there 

that have proposed very seriously that he is a character of Plato and nothing more. That 

everything that is said about him is fable, ƛǘΩǎ fiction, that Socrates ǿƻǳƭŘƴΩǘ be really a 

flesh and bone character 

Prepare K1 

Student 

Teacher 

(RAISE HAND) 

Yes (GIVES TURN TO S) 

Direct Bid 

Summons 

Student 

Teacher 

Student 

Teacher 

Student 

Teacher 

Student 

Teacher 

Student 

 I, eh, well, just complementing that, I have read some specific studies of the life of, by 

some English men around there, that indicate that he was (( )), he was a soldier 

          [yes 

and that in fact he passed, he precisely participated in various conquers and battles  

 [yes, yes, sure, right 

and in fact he was like very   

            [he was very well regarded 

   [and besides that he ŘƛŘƴΩǘ wear 

shoes in that time, it  seems 

 [right, right 

 bare foot, he was a Flintstone, it  seems 

Task K2* 

Teacher yes, yes, sure Evaluate K1 

Now, the testimonies that indicate that Socrates existed are soΧ overwhelming 

apparently that now, as far as I know (( )), but for a long time it did ς well, it was a 

discussion anyway, ǘƘŜǊŜΩǎ people who like that 

Elaborate K1 

ER+/ SR- 



Providing an answer to the general 

question 
 

 

• What kind of knowledge practice is popular 

education in Chile?  
• Code match along fields: knowledge code 
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Pains, challenges and gains 

• A bumpy road: 

• Understanding two bodies of theory 

• Relating coherently two bodies of theory 

• Serving one master 

• Moving back and forth 

 

 

• The finish line 

• A deeper understanding of practices: responses to the ‘so what’  
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